Historical Background
For 50 years after Lowell Mason introduced singing classes into the grammar schools of Boston in 1838, instrumental music occupied a very minor place in school life. Bands and orchestras appeared sporadically during the last half of the nineteenth century, but few were able to perpetuate themselves or find a place in the secondary school curriculum. Even vocal music, with a half-century head start, had remained an extracurricular activity in secondary schools. The rigidly academic program of the American high school in the years following the Civil War precluded the offering of "practical" or "artistic" subjects.
During the last decade of the nineteenth century, the onrushing urbanization of American social life led to an increase in secondary school enrollments that more than quadrupled the number of students attending public high schools in the 25 years between 1885 and 1910. Coincidentally with this population explosion, demands that schools undertake activities and services formerly within the provinces of home and church spurred the formation of child health centers, child guidance clinics, school nursing programs, hot lunch programs, and vacation playgrounds. During the same period, public playgrounds were established, interscholastic athletics became popular, and programs of military training were instituted in a number of schools. By the end of the first decade of the twentieth century, the platoon school and the junior high school appeared. Courses proliferated rapidly as the schools sought to serve their new clientele and meet the needs of society. Vocational and citizenship courses sprang up in great variety. These swift and far-reaching changes in social and educational life enabled the firehouse band and the Sunday school orchestra to move into the schoolhouse.
The urge to support their fellows on the athletic field often led students to organize nondescript bands. Occasionally, progressive administrators or mu-3 sic supervisors established bands to stimulate school spirit or to provide a musical activity for boys unable or unwilling to sing. Such bands depended upon the availability of students who had access to private instruction although some attempts at group teaching were made. Directors of school bands before 1920 were often part-time employees whose main interests were in professional music. Frequently a teacher of an academic or vocational subject, interested in boys and in band music, assumed the responsibility of a student band.
Since early school bands were usually organized in response to social demands, the quality of instrumentation and repertoire-to say nothing of performance-was often abysmally low. Marches, waltzes, two-steps, "smears," and ragtime, played badly but enthusiastically by a dozen boys, represented school band music. A student band might essay an operatic overture or potpourri, but the inadequacies of personnel, instrumentation, and instruction usually limited the repertoire to music of more modest pretensions.
During the second decade of the century, and particularly after the end of World War I, school bands grew in number and the quality of instruction improved. Veterans, trained in military bands, found positions in the schools and organized bands. A few mid-western state contests for school musicians began to include events for bands. Although vocal music had begun to find a place in the secondary school curriculum, bands and orchestras remained extracurricular. No effective organization of band directors existed, and bandmen, because they were part-time employees or teachers of non-music subjects, did not participate in the work of the Music Supervisors National Conference. The supervisors, on their part, tended to ignore the school band.
Shortly after its organization in 1907, the Conference had begun the study of the possibility of securing scholastic credit for secondary school music. In 1912 a special committee proposed that accreditation be sought for music activities in the following order: Chorus, music appreciation, girls chorus, band, and boys chorus or glee club. The low position assigned to the band reflected the reluctance of the committee to encourage the raucous, untutored band at the expense of other musical activities. For the next decade, although the Conference gave more and more of its attention to instrumental music, the band was usually discussed parenthetically, if at all, at annual meetings.
In batted until the instrumentation of the modem symphonic school band had been perfected. The committee also prevailed upon publishers to provide full scores for competition selections. In 1929 the committee held national contests for school orchestras and instrumental soloists.
As state and national associations began to assume more and more responsibility, the National Bureau and the Conference gradually reduced their involvement. Yet the contest movement had achieved so much momentum that the great depression of the 1930's was unable to do more than to force the cancellation of the 1931 national contest. The number of contestants increased so rapidly that it became necessary to hold band and orchestra national contests in alternate years and later to declare that each regional competition was equivalent to a national contest.
The stimulation of competition immediately after the 1923 contest led to the establishment of schools for band directors, college curriculums for instrumental teachers, and the creation of the band clinic. State and national associations for instrumental teachers became forums for the discussion of problems and powerful devices for the improvement of standards. Simultaneously, the first national high school orchestra was assembled in Detroit by Joseph E. 
